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 School bullying is a critical issue among students that can promote some 

mental health issues. Some studies had found that severe or frequent 

bullying can lead to the development of post-traumatic stress symptoms such 

as avoidance behaviours and anxious feelings. However, school bullying is 

difficult to observe due to the complexity factors such as cultural 

background, peer pressure and academic problems. The study aimed to 

investigate the symptoms of post-traumatic stress among victims of school 

bullying. The study employed a descriptive qualitative research design. The 

data was collected by using a questionnaire to 42 students from two 

vocational high schools in Yogyakarta who had severe or frequent 

experience of school bullying. The results revealed that 40 per cent of 

participants showed one or more symptoms of post-traumatic stress such as 

feeling persistently avoiding to the perpetrators and feeling extremely 

anxious about the potential being bullied again. Meanwhile, 60 per cent 

participants experienced some other difficult emotions such as anger, 

revenge, disappointment, and sadness. The results also showed that the two 

biggest changes experienced by students after bullying were becoming more 

silent and being frequently anxious compared to before being bullied. The 

study suggests the need for further research to investigate the level of post-

traumatic stress experienced by the students and the urge for anti-bullying 

curriculum in both schools to prevent the serious consequences of bullying. 
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1. INTRODUCTION  

Bullying at school has been identified as one of the predominant traumatic stressors that can cause 

physical and mental health problems to victims, such as anxiety, depression, avoidance symptoms and 

suicidal thoughts [1]–[4]. Based on the result of the Global School-based Student Health Survey (GSHS) in 

Indonesia by the World Health Organisation (WHO), there has been an uptick in anxiety and risk behaviours, 

such as aggressive behaviour, suicide attempts and drug abuse [5]. 49.7 per cent of GHSH student 

participants reported being bullied on one or more days in the last 30 days and 8.2 per cent reported having 

encountered physical abuse. Since bullying has been a global problem, a comparable figure has also been 

identified in Norway and the United Kingdom. The prevalence rate of school bullying in Norway was about 

31 per cent [6], while in the United Kingdom, a study undertaken by an anti-bullying group showed that 22 

https://creativecommons.org/licenses/by-sa/4.0/
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per cent of student participants had been bullied in the past 12 months [7]. These numbers are projected to 

rise constantly due to systematic cyberbullying, which is another form of bullying. 

Even when school bullying can be triggered by more than one factor [8]–[10] and can be a type of 

bullying that arises inside the family or in a broader social setting beyond the school [7], school as an 

educational institution is frequently assumed to be a sole entity responsible for resolving the problem. 

However, overseeing the school to incarnate responsibility is a big obstacle due to the difficulties in creating 

a definitive list of bullying behaviours. Olweus [11] describe bullying as frequent exposure to people or 

groups, including teasing, name-calling, mocking, intimidation, harassment, taunting, beatings, social 

isolation or gossip that can lead to physical harm, death, disability, and some psychological distress. 

Furthermore, Einarsen [12] considers badgering and being made the laughing stock of the classroom as types 

of bullying behaviours. Despite the serious impacts and complex ways of bullying, Dokgöz et al. [13] 

concluded that school bullying will continue to attract attention from researchers, educators and society. 

Research done by Smith et al. [14] reported that school-based victimization raises the risk of being bullied in 

adult life. This shows the continuous detrimental influence that could linger with the victims of bullying 

throughout their life. Nansel et al. [15] have found that bullying could be harmful to the wellbeing of the 

victim. Nielsen et al. [1] further report that bullying is associated with post-traumatic stress (PTS). 

PTS is characterized as an anxiety disorder as a result of certain types of encounter with death, 

injury and life-threatening incidents, such as major disasters, injuries, criminal victimization, sexual 

abuse/assault, war encounters and illness [16]. Although bullying is not a single traumatic exposure, 

Matthiesen and Einarsen [17] assert that the distress of multiple bullying equalises to stress caused by 

traumatic events. Research has demonstrated that verbal abuse has a greater effect on the emerging symptoms 

of PTS than physical bullying [18]. However, identifying bullying in school and understanding the impacts 

on the student’s wellbeing are challenging due to the lack of awareness in this regard. People usually believe 

that harassment is normal among teens, which includes only mild bullying and harassment [19]. It leads to 

severe depression and trauma that can affect student success at school. Studies also found that bullying is 

highly associated with symptoms of PTS [1], [2], [9], [20]–[24]. In their research, Nielsen et al. [1] found 

that 57% of individuals who were bullied had a psychological threshold in the post-traumatic stress disorder 

test. Ossa et al. [2] have found that 50% of the population of extreme school bullying in their sample had hit 

the tipping point for suspected PTS. Both reports have confirmed some of the previous studies of school 

bullying in the early 2000s by Mynard et al. [20] and McKenny et al. [21] which revealed about 37% of 

victims of bullying reporting symptoms of PTS, such as intrusive memories and avoidance behaviour. These 

findings showed that school bullying has a high propensity to promote some symptoms of PTS in victims. 

Many studies on school bullying that investigate PTS have primarily used a quantitative approach and only a 

small number used a qualitative method, although both approaches are equally relevant for research on 

bullying [25]. 

Therefore, the current study aimed to investigate the symptoms of PTS among victims of school 

bullying. The study used a descriptive qualitative approach to analyze the topic that it could capture the 

uniqueness of the victims’ experience of school bullying. The exploration in the study focused on 

understanding an individual’s experience of being bullied and identifying whether the experience promoted 

some symptoms of PTS such as avoidance tendency, intrusion, negative feeling (anxious or guilty), and 

sleeping problems [26], [27]. The research was conducted in two vocational high schools in Yogyakarta, 

Indonesia. The level of bullying for children aged 13-17 years in Yogyakarta reached 21% in 2019 and was 

recorded as the area with the highest bullying rate in 2008 [28], [29]. Based on research by the Program for 

International Students Assessment (PISA) in 2018, it was recorded that 41% of Indonesian students had 

experienced bullying a few times, a month and became the 5th highest country out of 78 countries in the 

terms of bullying [30]. 

 

 

2. RESEARCH METHOD 

2.1. Research design 

The study was used a descriptive qualitative approach that aims to describe a phenomenon and its 

characteristics [31]. In this study, the researchers tried to identify the symptoms of PTS among the student 

participants. The study was guided by a research question that was how school bullying impacts on student 

participants’ psychological conditions related to the symptoms of PTS. The study invited forty-two students, 

who identified themselves as a victim of school bullying. Students who agreed to participate in the study 

asked to complete a questionnaire with open questions that was designed to be completed in about 30 

minutes throughout an online survey platform. 
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2.2. Population and sample 

The study took place in two vocational high schools in Yogyakarta, Indonesia. The selection of 

vocational high schools was motivated by the compatibility of the characteristics of vocational school 

students who were identical with brawls, a school bullying and the very heterogeneous background of 

students towards the direction of the study [32]. Therefore, it is predicted that vocational high school students 

have more vulnerability to bullying and PTS symptoms. The research used a purposive sampling technique to 

choose samples based on the purpose of the research. Forty-two student participants were identified as 

victims of school bullying. Twenty-nine students came from a school, and the remaining thirteen were from 

B school. The participants consisted of 22 male students and 20 female students. The 22 students were in 

Grade 10, while 7 were in Grade 11 and the rest were in Grade 12. The age group of participants ranged from 

15 years to 18 years. All participants had agreed to take part in the study and had given their consent. 

 

2.3. Instruments 

This data was collected at the end of 2020 when students were undergoing distance learning due to 

the COVID-19 pandemic. Although the research was undertaken when students did not interact at school due 

to distance learning, the obtained data were intended to remain significant because the present study aimed to 

determine the effects of post-traumatic stress-related bullying. The questionnaire was chosen as the most 

appropriate tool for the existing situation. The questionnaire consists of 8 different questions. This 

questionnaire was prepared following the framework of research by Mikkelsen and Einarsen [33] that was 

the prevalence and intensity of post-traumatic stress disorder (PTSD) analogue symptomatology among 

victims of bullying. The questions given are in the form of open-ended questions and the place to fill out the 

questionnaire is conditioned so that participants can freely share their stories and feelings without limiting the 

participants' responses. Researchers also collaborated with teachers in each school to be able to assist 

students virtually in answering the questionnaire. This is done so that the data obtained remains valid and 

sufficient for qualitative analysis. The first five questions identified the content of bullying, while the two 

investigated the impact of bullying related to the symptoms of PTS and one question captured the changes 

after bullying. The questionnaire was designed to be completed in about 30 minutes throughout an online 

survey platform.  

There are some limitations to this study regarding the number of participants and the depth of 

information from the questionnaire. Although a qualitative study does not require a big number of 

participants, having more participants is actually beneficial to comprehend the data, for instance, a study by 

Espelage and Asidao [34] with 89 participants that can show more comprehensive overviews about the 

phenomena of school bullying in a Mid-Western State. However, due to the difficult circumstances in the 

aftermath of the COVID-19 pandemic and the numerous technological challenges faced by participants, such 

as inadequate internet networks, this study has not been prepared to carry out more exploration through focus 

group discussions. Therefore, further study is recommended to recruit more participants and do focus group 

discussions to thoroughly understand and examine comorbidities of the school bullying phenomena related to 

PTS. 

 

2.4. Analysis 

As the study employed a descriptive qualitative approach, the data were analyzed by using inductive 

thematic analysis to find classifications and patterns of present themes among the participants before the data 

were interpreted [29], [35]. Initially, the participants’ responses were read and coded by considering some 

similarities within the data to identify themes. The themes were reviewed and reread to decide the final draft. 

The themes found from the results of the data processing of the open-ended questionnaire were divided into 

two, namely bullying and PTS symptoms. In the bullying theme, several sub-themes were found including 

form of bullying, specific types of bullying, reasons of bullying, frequency of bullying, when the bullying 

happened and place of bullying. Meanwhile, on the PTS symptom theme, there are sub-topics when the most 

serious bullying ever encountered by participants, impact of bullying related to PTS and changes after 

bullying related to PTS. To obtain further comparison and evaluation, the data were also analyzed 

quantitatively using frequencies and percentages [30]. Meanwhile, some interesting findings were discussed 

qualitatively. 

 

2.5. Ethical clearance 

The study had obtained ethical approval from Universitas Mercu Buana Yogyakarta 

(224/C.02/H1/XIII/2020). The 42 students who agreed to participate and given written informed consent 

were enrolled. 
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3. RESULTS AND DISCUSSION 

3.1. Bullying profile 

The findings reveal that three forms of bullying have been reported, namely verbal, non-verbal and 

cyber-bullying. According to Table 1, there are 69% of students admitted to verbal bullying and 5% 

encountered cyber-bullying. Meanwhile, the remaining 27% encounters more than one form of bullying. 

Taunting and labelling or name-calling is the most common types of bullying, accounting for 74% of the 

responses. Whereas, ignoring and hitting are identified at 9% each and the remaining were social media 

mockery, teasing and intimidation at less than 5% each. The findings also reveal that the most common 

causes for the bullying are a physical appearance reported at 38% and follow by the uniqueness of the 

parent's name at 29%. While the remaining percentage represents the reasons for the family economic status, 

lisp and for making mistakes, as seen in seen Table 1.  

 

 

Table 1. Bullying profile 
Aspects Percentage 

Form of bullying 
Verbal 69% 
Cyber-bullying 5% 

More than one form of bullying (verbal, non-verbal or cyber-bullying) 27% 

Specific types of bullying 
Intimidation 2% 

Making fun of someone/teasing 2% 
Being sarcastic in social media/mocking 4% 

Hitting 9% 

Ignoring 9% 
Name calling/labelling 13% 

Taunting 61% 

Reasons of bullying 
Make a mistake 3% 

Lisp 6% 

Family status/economic factor 12% 
Parents' name (unique) 18% 

Physical appearance 24% 

Not specified 38% 

 
 

One of the important aspects in the bullying profile related to PTS is the frequency of bullying that 

occurs. According to Matthiesen and Einarsen [17] multiple bullying is equivalent to stress caused by a 

traumatic event. In other words, bullying with high or repeated frequency has a great potential to cause PTS. 

In this study, it turned out that 27 students reported experiencing bullying often, i.e., twice a month to every 

day and 15 students experiencing bullying less frequently, which is about once every two months or so, 

further details can be seen in Figure 1. This shows that there is a great potential for victims of bullying to 

experience trauma. Furthermore, Walsht and Clarke [18] explained that verbal bullying has a greater effect 

on PTS symptoms that arise than physical bullying, where in this study the most common type of bullying 

was verbal bullying. 
 

 

 
 

Figure 1. Number of students based on the frequency of bullying 
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In terms of when bullying occurring, 72% of student participants report being bullied in class when 

there are free hours or during certain subjects, while the rest declare being bullied in the school canteen, in a 

quiet place at school, or anywhere when they meet 8% of them confess to being bullied outside of school on 

their way home. Whereas, 80% of students report that they experience bullying the most when school hours 

are empty or during lunch breaks. The rest report that bullying occurs during certain class hours, whenever 

they meet, when they make mistakes and when they come home from school. 

 

3.2. Impacts related to symptoms of post-traumatic stress 

The findings shown in this section are intended to determine whether the bullying has contributed to 

the development of symptoms of post-traumatic stress. Therefore, the questions raise to reveal when the most 

serious bullying is happens and how it has an impact on participants' feelings. Figure 2 reveals that the largest 

proportion of the most severe bullying is experienced by participants occurring in junior high schools that 

reaches 41%. Meanwhile, the overall number of cases reaches 53% in junior high school. This is followed by 

the frequency of elementary schools with a sum of 31% and the rate in secondary schools is the lowest, 16%. 

Some participants had reported more than one point in time when they encounter severe bullying, for 

example, the prevalence in primary and junior high schools reach 10%. The remaining 12% of participants 

did not mention a specific time when the heaviest bullying was experienced. High reports of the most serious 

bullying in junior high school are possible because the number of respondents in 10 grades is more than half 

of the overall participants. This means they have just graduated from junior high school. 

The finding shows a pattern that bullying occurs more in early adolescence at junior high school age 

and the number seems to decrease when entering senior high school. This is in accordance with the results of 

a survey from the National Center for Education Statistics in 2017 which showed that the percentage of 

bullying in junior high school students reached 24.6% or in other words it was higher than high school which 

was only 16.3% [36]. Referring to the theory of child and adolescent development, it can be seen that 

adolescence is indeed a transitional period where the level of emotional stability of children has not yet 

reached maturity and is followed by hormonal changes that often trigger curiosity and excessive emotions 

[37]. Therefore, it is reasonable that the difference in the intensity of bullying between junior high school and 

high school students is related to the level of emotional maturity. The more mature a person is, they tend to 

be more able to control their behaviour, so that bullying in adulthood is usually lower than in adolescence.  

According to Figure 1, the analysis of the questionnaire also found that victims of bullying had a 

range of effects varying from negative to positive. The surprising finding is that 1% of respondents admit that 

they became more confident and motivated to do better after being bullied. The highest percentages of the 

impact of bullying were feelings of anxiety and avoidance at 23% and 17%, respectively. Other emotions that 

result from bullying include being resentful, disappointed, feeling worthless, not bothered, quiet, silent, and 

sad. Meanwhile, feelings that contribute to violence are vengeful and angry, 4% and 9%. It is therefore not 

surprising for victims of bullying to become bullies because of their resentments and frustration of bullying. 

However, emotions that are commonly felt tend to be dominated by feelings of distress, avoidance, anxiety, 

sadness, and dissatisfaction. The findings shown in Figure 2 reveal that the two emotions with the greatest 

proportion, namely feelings of anxiety and avoidance that are also symptoms of PTS. 

 

 

 
 

Figure 2. Responses to when the most serious bullying ever encountered by participants 

 

 

However, the assessment of PTS cannot be verified only by the existence of these two emotions, as 

according to the Children's Updated Effect of Case Scales [26] and the Post-Traumatic Symptom Scale [27], 

the indications of PTS entail avoidance, anxiety/intrusive thoughts, sleeping problems, nightmares, arousal, 
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self-isolation, muscular tension and fear of places or situations resembling to the traumatic event. It takes a 

thorough evaluation by a clinical psychologist or psychiatrist to be able to conclude that the victim of the 

bullying has PTS. From these findings, however, it can be found that victims of bullying appear to have 

feelings that suggest PTS, such as avoiding actions and extreme anxiety.  

Based on the findings, it can also be inferred that 40% of the respondents have one or more signs of 

post-traumatic stress, such as persistently avoiding the perpetrators and becoming highly anxious about the 

risk to be bullied again. The 60% of the participants reported certain other difficult feelings, such as anger, 

vengeance, dissatisfaction, and despair as displayed in Figure 3. 

 

 

 
 

Figure 3. Impact of school bullying 

 

 

3.3. Changes among victims of school bullying 

In addition to the symptoms of PTS, the results of the students' responses to the questionnaire 

further reflected the changes they encountered after being bullied, whether they perceived it immediately or 

continued a long time. Figure 4 shows that the two most noticeable changes that arise in victims of 

bullying are becoming a reserved person and that they are more anxious than before, 27% each. The results in 

Figure 3 confirm the observations in the previous section that there are several PTS symptoms as indicated 

by the changes that emerge, i.e., being more anxious than before and preferring to avoid bullying with a ratio 

of 27% and 14%, respectively. Specific findings have been seen by the inclusion of 7% of respondents who 

acknowledged that they were more optimistic after bullied and 6% who genuinely wished to be even better. 

In general, the trend in these results is not that different from the impacts of bullying, but this section also 

confirms and reinforces those victims of bullying appear to suffer one or more PTS symptoms. 
 

 

 
 

Figure 4. The changes after bullying 
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Smith et al. [14] state that bullying among children and adults is interrelated phenomena. In their 

study, they discovered that victimization from school bullying can increase the risk of being bullied in adult 

life. This is in line with a study by Ttofi et al. [38] that found a person who bullies others in school tend to 

bully as an adult. It means that both victims and perpetrators of bullying have an intergenerational tendency 

that can lead to severe psychological distress for the victims. Therefore, it is important to investigate the 

impacts of school bullying towards victims to be able to minimalize the physical and psychological harms 

including the emergence of symptoms of post-traumatic symptoms. Based on the results, student participants 

show various psychological distresses and avoidance symptoms as impacts of bullying. All participants 

reported that they experienced some difficult feelings such as annoyed, sad, anxious, disappointed, and angry 

and at the same time, they were also powerless to express their feelings. Most of them preferred to suppress 

their emotions and try to avoid any communication and interaction with the perpetrators. The selected 

responses of avoidance tendency and difficult feelings from the questionnaire can be found as follows.  

 

“I started worrying and was scared to face the bullies. I chose to shut myself down and 

to avoid them. I still felt undue anxiety, and, at the same time, I held a grudge against 

them. For a second, I felt I was useless.” (Participant-IA6) 

“I feel reluctant to meet people who are cheating on me, and I better avoid them. I was 

going to retaliate, but I did not dare because they were a bunch. Often, I pretend that I 

do not see them as I step by them.” (Participant-AV6) 

“I am upset about my embarrassment. But they hate me even more if I fight them, so I 

choose silence.” (Participant-DY2) 

 

From the selected response, it can be observed that, in general, the respondents encountered more 

than one difficult emotion. Besides, the emotions as seen from the three respondents are mostly related to 

avoidance tendency and anxiety. Respondents also hesitate to revenge even though they have resentment and 

anger, and they prefer not to risk fighting since most of the bullies are in groups. Some feelings mentioned 

meet some criteria of PTS according to Children’s Revised Impact of Event Scales [26] and Post-traumatic 

Symptoms Scale [27] that state the symptoms of post-traumatic stress including avoidance, intrusive 

thoughts, sleeping problems, nightmares, arousal, tendency to do self-isolation, muscular tension and fear of 

places or situations resembling the traumatic event. Moreover, based on the actual responses in Figure 2 and 

3, it can be seen that 40% of participants experienced some symptoms of PTS, while 60% of them reported 

some other difficult feelings such as anger, sadness and disappointment [39], [40]. Referring to the 

Participant-IA6, bullying has made him feel annoyed and upset which then led to the anxious feeling of how 

if he will be bullied again. Therefore, the participant then preferred to disconnect and shut him down to avoid 

the bullying. From Participant-AV6 response, it seems that although the victim has the power to stand up for 

herself when encountering the perpetrators, it is still impossible to fight back as the perpetrators are always in 

a group. Eventually, all victims established the avoidance behaviours due to powerlessness and vulnerability. 

Pimentel et al. [41] stated that some bullying victims are highly vulnerable to develop PTS symptoms. This 

statement is also supported by the studies from Liu et al. [42] and Idsoe et al. [23] that stated exposure to 

bullying is a positive predictor for PTS symptoms among students. Further evidence of PTS symptoms in the 

study are described explicitly by the following two responses. 

 

“I felt anxious and was terrified to meet the bullies. In the end, I just decided to stay 

quiet to avoid them, because I felt excessive fear and fury, but I will not dare to fight 

back. I feel worthless, too, and my life is pointless. Not only am I terrified of bullies, but 

I am also still scared of having to meet new people. And without understanding the 

reason, I cry all the time, and all I feel is sad.” (Participant-RV2) 

 

“Because of my appearance, I was regularly humiliated in elementary and middle 

school. I did not even care about it now, but because of the constant feeling that I began 

to feel wounded. I sometimes felt I was going to die because life was not easy. The 

incidents I have witnessed didn't just end at school as I've even been bullied outside. 

Until I found it hard to sleep and cried until I got a headache. I was even embarrassed 

and scolded in front of strangers. Until now, all that traumatized me, and even in this 

high school, I became a quiet person because I was terrified.” (Participant-DF2) 

 

Both responses reinforce that there is likelihood for victims of bullying to experience PTS. 

Moreover, Participant-DF2's statement admitted that he had experienced trauma after being repeatedly 

blotted both at school and outside of school. This main finding that school bullying was indicated to cause 

some symptoms of post-traumatic stress among victims of bullying is in line with some previous studies [1], 
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[2], [9], [20]–[23], [33], [43], [44]. Avoidance behaviours, anxious feeling and some others difficult feeling 

observed in this study were also reported in the studies by Arnout et al. [45] and by Yasmin and Nurcahyani 

[46]. Both studies stated that some symptoms of post-traumatic stress observed in their study included 

avoidance, negative emotions (anxious, guilty, anger and upset), emotional numbness and social withdrawal 

that were similar with the finding in this study. Moreover, according to Terr [47], an individual who has 

repeated bullied, experiences a similar situation of helplessness as a victim of trauma. In the context of 

bullying, helplessness could be understood as being powerless due to the domination of the perpetrators; 

therefore, the victims are unable to fight back and establish some avoidance behaviours. It is reasonable when 

Veenstra et al. [48] states that bullying could be considered as a repeated trauma as the impact of bullying 

equally detrimental to experiencing trauma. 

Other results of this research further indicate that verbal abuse is the highest proportion compared to 

other forms of bullying. The 69% of students admitted to verbal bullying, and at the same time 40 per cent of 

participants showed one or more symptoms of PTS. It can be predicted that there is a correlation between 

verbal bullying and PTS. The prediction from this study has been proven by a study from Walsht and Clarke 

[18] that found verbal abuse has a greater effect on the emerging symptoms of PTS than physical bullying. In 

the study, the most common types of verbal bullying are taunting and labelling or name-calling accounting 

for 74% of the responses. Despite indicating the various forms of bullying, the results also show the reasons 

why the participants were bullied by their peer. The most common causes for the bullying are a physical 

appearance reported at 38% and follow by the uniqueness of the parent's name at 29%. The findings reaffirm 

the previous research discovering that the common reason of students being bullied is because they are 

different compared to the general population such as in terms of physical appearance, behaviour or way of 

speaking [49]–[52]. The victims are always perceived as having no capacity to fit into the group. Therefore, 

bullying sometimes is used to exclude individuals who are significantly different from the peer group to 

maintain conformity and group reputation [53]. 

Understanding the reasons for school bullying could not be separated from recognising the cultural 

background and social hierarchy of the victims and perpetrators [29]. Similar to other Asian countries, 

Indonesian culture tends to uphold the value of collectivism within diverse ethnic groups [54]–[56]. On the 

one hand, living in a diverse society benefits people to establish their sense of respect and tolerance towards 

others. On the other hand, having collectivistic value while living in a diverse society is quite challenging as 

collectivists tend to create a group that consists of people with similar appearance, background, or thoughts. 

Eventually, it will form a social hierarchy that divides people into some various social group levels. When 

people could not fit into the popular group, they will try to create another group which is less popular but 

more accepting. Cadigan [57] and Philips [58] states that the level of popularity among students segregates 

them into three different groups: low, middle and high-status students. Low-status students especially so-

called ‘odd’ and ‘loners’ often become the typical targets of bullying. 

Furthermore, referring to Rogers’ theory of necessary and sufficient conditions [59], [60] it can be 

understood that the root of the school bullying phenomena is the lack of acceptance or unconditional positive 

regards among students. Without acceptance and respect, students are easy to put some judgements on others 

that can lead to the disapproval of individual differences and further cause some bullying behaviours. 

Nevertheless, it is understandable that students are struggling to accept and respect the differences among 

them, because they live in the diverse society with complex social segregation which might confuse them on 

how to behave or respond to individual differences. Moreover, family and relatives in collectivistic culture 

also take an important role in deciding who can be a friend for their children based on their values or beliefs. 

Therefore, every student has had their own idea about who can be their friends based on their judgement. 

Referring to the above responses, the perpetrators seem to bully students who are powerless such as having 

physical appearance and way to speak like a woman, physically weak, physically too small, and not smart 

enough. 

According to Thornberg [51], the school bullying also strongly relates to complex power issues 

around maintaining face/image in front of adults such as teachers. It is quite rare that students can bravely 

bully their classmates in front of their teachers. Based on the results, 80% of students report that they 

experience bullying the most when school hours are empty or during lunch break. This also means that 

bullying usually happens when there was no teacher or adult present. The finding is in line with a study from 

Cadigan [57] that found school bullying typically occurs in the situation when the teachers are not present. 

Therefore, it is difficult to identify and prevent bullying in the school. Teachers with complex workloads are 

likely impossible to monitor or observe their students most of the time. Although they can indicate some 

signs of bullying within their lesson time, it is hard to know what is really happening to their students. 

Moreover, during the school time, students spend more time with their peer than with their teacher and even, 

they are really good at hiding their emotion. The victims who feel really distressed might look fine due to the 

threat from the perpetrators to not report them to their teacher [52]. Therefore, it is inevitable that the victims 
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could experience severe distressed or trauma without any awareness from the school [1]. The lack of 

transparency from victims, perpetrators and witnesses lead to the minimum support that can be provided by 

the school to help the victims. 

Although this study does not aim to find a strategy to deal with the school bullying, from the 

analysis and discussion of the findings, it can be suggested two further studies on how to deal with bullying 

and to prevent the victims suffering from severe post-traumatic stress. First, as the root issue of bullying is 

the lack of acceptance or unconditional positive regards and empathy and the context of bullying is usually 

within a peer group, it seems worthy to design action research about the effect of an experiential group 

exercise for both victims and perpetrators of bullying. The experiential group aims to facilitate the students to 

express their feeling around how and why it is difficult accepting individual differences. Second, based on 

Rogers’ [59] a theory of personality, the individual’s values or conditions of worth, play an essential part of 

how individuals judge something. Furthermore, people’ judgments are greatly influenced by society and 

culture where they live. Therefore, it seems useful for further research to understand the social context of 

bullying, especially in Indonesia with full awareness of the cultural influence of school bullying. Further 

study is also required to investigate the level of PTS experienced by the students and its impact on the 

students’ wellbeing to find the explanation on how severe the impacts of the school bullying towards the 

victims; therefore, the preventive programme can be developed. 

 

 

4. CONCLUSION 

The phenomena of school bullying among students in the study were understood as verbal, non-verbal 

or online actions that could trigger some physical risks, avoidance behaviours and difficult feelings towards the 

victims. The most common type of bullying was verbal bullying including taunting and name-calling 

accounting for 74% of the responses. The largest proportion of the most severe bullying was experienced by 

participants occurring in junior high schools. The results also showed that 40% of participants showed one or 

more symptoms of post-traumatic stress such as feeling persistently avoiding to the perpetrators and feeling 

extremely anxious about the potential being bullied again. The findings in the study were relevant and in line 

with the previous study that school bullying associates to the symptoms of post-traumatic stress. Besides, from 

the study, it can be suggested to the school counselors that they need to provide some anti-bullying programmes 

to support the students who experience school bullying to minimise the impacts of the school bullying, 

especially that are related to some symptoms of post-traumatic stress. In carrying out the programme of anti-

bullying, school counselors are highly recommended to collaborate with other teachers, classmates, parents, 

community, and experts such as police, psychologist, and doctor. The collaboration enables the school 

counselor to observe the phenomena of school bullying that are often missed or hidden by the students. 

Eventually, it is important to develop further research considering the social contexts and cultural influence of 

school bullying. Further study is also suggested to investigate the level of post-traumatic stress experienced by 

the students and its impact on the students’ wellbeing to find the explanation on how severe the impacts of the 

school bullying towards the victims to develop the preventive programme. 
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